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WHOLE -SCHOOL EVALUATION

A whole-school evaluation of Sandford Park Schoaswndertaken in January 2008. This
report presents the findings of the evaluation amdkes recommendations for
improvement. During the evaluation, the qualittediching and learning in three subjects
and in the Transition Year programme were evaluatedetail, and separate reports are
available on these subjects and programmes. (Sgi®rsg for details). The board of
management of the school was given an opportunigpmment in writing on the findings
and recommendations of the report, and the respohsiee board will be found in the
appendix of this report.

INTRODUCTION

Sandford Park School is a private, fee-paying, malty secondary school for boys. It was
founded in 1922, as an alternative to the existirgnstream educational provision. The
school seeks to cater for the educational needdudients from a variety of cultures and
backgrounds who subscribe to its non-denominatiettads. The school is situated on over
six acres of land in the heart of Ranelagh village.

The original school house was built in 1894 as aciusive private dwelling and was

acquired in 1922 to become one of the first nomed@national secondary schools in the
country. Fifty-three students enrolled in the sdhindSeptember 1922. The first principal
of the school, Alfred Le Peton set out to createease of family and to develop an
education system that embraced the whole persoa.ciiriculum of the time provided

experiences for the students that would motivateiaspire them to take responsibility for
their own lives, and foster a sense of independesfcspirit and a strong sense of
community.

The school was incorporated as a limited comparyoBd. Most members of the board of
governors are listed as the directors of the comp@he school does not pay dividends,
fees or any other form of remuneration to directmrsnembers of the board, and all the
income of the school is invested in the school. pimgsical infrastructure of the school has
evolved considerably since its foundation and hasletgone several phases of
development and re-development. The modern schilolifig dates from the 1950s, a time
when Sandford Park was rescued from insolvency dnpap of “Old Boys” (past students)

who firmly believed in the tradition and valuestioé school.

The school has a current enrolment of 256 studéhtsdual factors of small private school
and non-denominational ethos results in a studeplption from a diversity of creeds and
cultural backgrounds. Students attending the scbowle from both the local community
and from the greater Dublin and north Wicklow regioThere has been an increase in the
student population over the last four years, widchccounted for by the positive economic
climate and the school’s proximity to the DART aBdndyford Luas lines. Traditionally,
sons of past students and siblings attend the kcAoemall number of students from
abroad also attend the school, usually becausefémilies have moved to Ireland.

1. QUALITY OF SCHOOL MANAGEMENT
1.1 Characteristic spirit of the school
The mission statement commits to educating students safe, caring and disciplined

environment. It focuses on the provision of higralgy teaching to promote a love of
learning, respect for cultural diversity and thetésing of strong home-school partnerships.



The core aim of education in Sandford Park is toippgtudents with the “skills to think
creatively, reason critically and communicate dftety”. This vision is shared and
supported by all partners of the school communilg Bhere was evidence that the school
strives to meet the needs of all of their students.

Sandford Park embraces diversity and its strengghith its sense of community. This was
best described by members of the students’ cowtail stated that “the school lets you be
yourself” and “everyone is included”, “knows eactiher” and “gets along”. There is a
strong sense of identity, unity and respect amotigsstudents and this was highlighted by
members of the Parent Teacher Association (PTApmsintegral component of the
education received in the school. The affinity aftection past students have for the
school is evident in the formation of the Old Baysion (OBU), which retains strong and
active links with the school. There is a palpabénse of community, identity and
commitment to the school and its ethos. It wasrbteavident that members of the board of

governors, PTA, staff and students share in thisesef community.

The relatively small size of the school resultaiwarm, friendly atmosphere, where staff
know all students and share in their welfare. Afggsional and caring approach was
evidenced in all interactions between teachers thed students during the evaluation.
Whilst there is a strong focus on academic excedesnd achievement, the school also
caters very well for students with special educstimeeds. Both gifted students and those
requiring additional educational support were obserto work very well together in all
class settings, which is indicative of the inclesiature of the school. A diverse range of
co-curricular and extra-curricular activities fugthenhances the holistic educational
development of the students of Sandford Park.

The pastoral structures established by the sclabmhg with the supports made available
for students reflect the ethos of Sandford Parlke Vhlues and ideals expressed in the
mission statement are lived out through the daitgriactions between staff and students
and in the implementation of school policies susithe code of behaviour, guidance and
anti-bullying policies. The mission of the schosl also reflected in special events and
activities to celebrate its characteristic spintlathos.

1.2 School ownership and management

A board of governors has been in place in the dchiome its foundation. The present
board is composed of eleven members. All membetiseoboard have a direct relationship
with the school either as a past student or agenpaf a present or past student. Members
are co-opted onto the board and serve as longegsfell they can make a contribution to
the running of the school. The system of co-opi®mviewed by the board as the most
effective means of ensuring that the persons ndsinanto the board possess the relevant
skills to meet the needs of the school at the @ddr time. The principal, who is not a
board member, presents a report to the board omatliers arising from the day-to-day
running of the school and advises the board onfuh&e educational and development
priorities for the school. The bursar is respomsitur the financial management of the
school and presents a report to the board at eaothiy meeting.

Two members of the board have attended trainindéards of management provided by
the joint managerial body (JMB), which is commenrdalill members of the board are
familiar with relevant legislation. They are alswyided with copies of circulars and other
documents from the Department of Education andn8eieelevant to the discharge of their
duties in the management of the school.



The board meets on eleven occasions per year. ethaarity of these meetings is highly
commended. The board is exceptionally hard-worlkang exemplary in the manner in
which it identifies and pursues the developmenbrires for the school. In particular, the
board has overseen the recent expansion and remowedthe school’'s accommodation and
is actively pursuing the development of a multigmse hall. In addition, the board has
recently assisted staff with the purchase and llaitsn of smart-board technology into
several classrooms. Some members of the boarahaslvéd with sub-committees, or task
groups, for the purpose of developing school peticiThe board stated that it takes a
central role in reviewing and ratifying existingdanew policies. Six sub-committees of the
board have been established to lead specific atedmsas finance, legislation, development
project, fundraising and sports. These sub-comesttare composed of members with
expertise in the area and meet as required. Boardhars regularly visit the school and
attend many school functions. The chairman endeavouformally meet all members of
staff at least once during the school year. Thegehigh level of informal contact between
members of the board and members of the school coitynwhich is commendable.

The board of governors discharges the functions lebard of management in accordance
with section 14.3 of the Education Act, 1998 and tfeport acknowledges its deep
commitment to the school and the considerable rasfgskills it brings to its duties.
However, it differs from a board of managementelation to its membership and term of
office. The issue of representation on the board veased with the inspectors during
meetings with the teaching staff and with membénhe PTA. The latter were unclear as
to how one might become a member of the board. Mesnbf the teaching staff felt that
teacher representation on the board would be mytb&neficial and would bring an
additional educational perspective to the boardlibdrations. It was also noted that there
is no agreed report from the board to the staffparents following board meetings.
Consideration should therefore be given to a reviéwhe board’s structures in order to
address these issues and with a view to enhanoingdrtnership model which underpins
the management structures set out in the Education

1.3 In-school management

The principal and deputy principal are an effecle@dership team. They meet daily and
are familiar with each other's roles and respotisés. Effective communication,
collaboration and a shared vision for the futureéhaf school characterise these roles. The
school operates very effectively and the senioragament team maintains a visible and
accessible presence in the school.

The principal leads all aspects of the school inneaship with the deputy principal and

other staff members. She liaises directly with tieard of governors, organises staff
meetings, manages the schedule of posts and ties ddifpost-holders, attends meetings of
the PTA, the students’ council and the many potiog task groups as well as attending
other functions and meetings relevant to the affecmanagement of the school. The
principal is a key and available point of contamtgtudents, parents and teachers.

The deputy principal is responsible for the effeetiunning of the school day. He ensures
that the support staff is assigned its duties amhroses the on-going supervision and
substitution roster. He has a key role in the mamamnt of students in the event of
disciplinary matters being brought to his attentioom the junior or senior cycle co-

ordinators. The deputy principal in consultationthwihe principal also designs the
timetable.

Both the principal and deputy principal have atehdorogrammes provided by the
Leadership Development in Schools (LDS) suppo#tiser such as Misneach and Forbairt.



This support has enhanced the leadership stylerdbismanagement. Senior management
has also attended in-service and undertaken couedated to policy development,
inclusion, positive discipline as well as subjgoedfic in-service. Assistant principals
deputise for the principal in the event that bo#bers of senior management are absent.
This good practice ensures that there is contionatif leadership through to middle
management.

Although the principal is an ex-quota post, shetiooles to teach her subject to two class
groups. The deputy also teaches a substantial nuwibelasses in keeping with the
allocation for this position. Both feel that ths a valuable means of maintaining contact
with the students, the work in the classroom amil tbubjects. This is commendable and
demonstrates a high level of commitment to the acaod the students.

The in-school management structure includes thistass principals and the special duties
teachers. There are currently three assistantipalscand four special duties teacher posts.
All of the post holders are highly experienced anthmitted teachers. While these groups
of teachers do not meet as a management teamgcéngy out their assigned duties very
effectively and are delegated full areas of resiiitees. The middle management team
expressed a shared vision for the school includiiglh standards of achievement by
students and the provision and maintenance of mg;ainclusive school community.
Duties assigned to post holders involve teacheimth specific tasks appropriate to their
skills and also various roles in the pastoral cstracture of the school. The assistant
principals carry out administrative, disciplinarpdapastoral roles and contribute to the
development and review of some school policiestedldo their areas of responsibilities.
They have a reduction in timetabled hours to featdi the execution of their duties. Special
duties teachers carry out a varied range of dufiesn organisation of examinations,
responsibility for school uniforms and lost properto co-ordinating the School
Development Planning (SDP) process.

Whilst the duties of the assistant principals phagignificant role in the administration,
organisation and management of students, it ileair that holders of these posts regard
themselves as part of school management. Theyhegeeselves as having a role in assisting
management rather than contributing to manageniemwas clearly evident from the
activities and responsibilities performed by thpest-holders that they make a significant
contribution to the management of students, anid élssistance is appreciated by the senior
management team. Furthermore, these post-holdeesidaentified by parents, teachers and
students as having senior positions within the skch@egular meetings between senior
management and assistant principals occurred attioree however, due to timetabling
difficulties these meetings no longer take placker€ is some scope for the greater
development of the middle management structurdnénsthool. To build on the existing
structures and in keeping with the principles détrithuted leadership (as outlined in
circular PPT29/02) and shared ownership, it ismeoended that regular meetings between
post holders and senior management take place tihefu develop the in-school
management team. The purpose of these meetings bmagart of an advisory and
consultative process in the overall managementhef dchool. In this way, issues and
concerns facing students, teachers and parentsecdiscussed collaboratively. As a result,
decisions made by senior management will benddiinfthe wider body of knowledge,
experience and commitment of all involved.

There has been some recent review and change mrels of responsibilities assigned to
some post holders and senior management is sdtifee the schedule of posts is now
meeting the present needs of the students andhioels There is a clear sense of flexibility
and willingness amongst the special duties teactersxpand their professional roles,
which is commendable. It is recommended that tepaesibilities of the posts be reviewed



regularly in consultation with the post-holdersthwa view to the further development of
the middle-management team.

There is a strong sense of collegiality and opemrasongst teachers. There are good
internal communication structures in the schookhEteacher has a personal mail box in
the staff room, where all internal or external espondence may be placed. Teachers are
also informed of daily events and items for atmmtthrough a staff notice board, and
announcements may also be made at break time istdfferoom. These structures ensure
that teachers are kept informed of all relevaniess

Staff meetings are held regularly and are wellcstmed. The agenda is set by senior
management but staff may also add items for ingfusn the agenda. Most staff meetings
are broken into small groups where teachers displas®sing issues, subject department
business or other matters as per the agreed agemeléeachers come together at the end of
the meeting for a plenary session. This is goodtjm® as it ensures that the diversity of
views on topics and issues can be shared colléctitavas suggested by some members
of staff that additional time should be devotedstff meetings to discussing items of
concern, as these can sometimes be overlookeddued constraints. It is recommended
that senior management plan to incorporate more &trsome staff meetings for an open
forum to discuss identified items. However, itngportant for all concerned that the time
devoted to both dedicated and open-forum itemsoissteuctively used and solution-
focused.

The management of new teachers is very effectikie.sthool facilitates graduates who are
pursuing the Post-Graduate Diploma in Educationthnek such teachers are on staff this
year. This is viewed as positive as it ensuresecliisks with the teacher training
programmes of the host universities as well asiggiftom the enthusiasm and innovation
of these teachers. Trainee teachers are assigmeaster subject-teachers and work closely
with them throughout the year, which is good p@ctNew teachers are given an induction
day, prior to the beginning of the school yearfamiliarise them with the procedures,
policies and geography of the school. A handbook aBso been developed for new
teachers and the school produces a staff handihablcontains a synopsis of the policies
and procedures and highlights the responsibilfbesll members of staff in the execution
of their duties. New teachers were highly complitaen of senior management and their
subject department colleagues for the continuingpstt they receive during their induction
to the school.

Clear systems are in place for the effective mamage of students in all aspects of their
life in the school. Much of this good work takesq®# under the leadership of the form
teachers and the junior and senior cycle co-ordisaEach class is assigned a form teacher
who takes the class from first year through tohsixear. This highly effective system
ensures that a respectful rapport is developeddmstthe students and their form teacher as
they journey together over the six years. The fteachers are also the Social, Personal and
Health Education (SPHE) teachers for their classugr which further strengthens the
relationship between them and their form group.ntdeachers take responsibility for
recording attendance, disseminating daily annoueroésnand enforcing the school’s code
of behaviour and other policies relevant to the age@ment of students. This system was
observed to be highly effective and efficiently awlistered. Students were respectful and
cordial in their dealings with their form teachenho work very hard and execute their
responsibilities in a professional manner.

Students are enrolled in the school up to two yaaaglvance of their first year. Following
enrolment and during the latter half of their sixilass in primary school, students are
assessed to assist in identifying those who magfiifrom additional educational support



by the school. These students are also invitedtéméa the school’'s annual sports day in
May, which is good practice as it helps to famiiarthem with the school and its environs.

Forty-six boys are admitted to the incoming fireay group each autumn and are divided
into two mixed-ability class groups. Incoming fingtars arrive into school a day before
term begins and the full student cohort returnbtahg the summer holidays. This good

practice ensures that students have an opporttmiitgeet their teachers and learn about
how the school operates and supports them. A bggdiem has been developed where
each sixth-year student is assigned to mentosgayf@ar student throughout his first year in
the school. This system was praised by both stedemti parents for its effectiveness in
promoting the school's community spirit and ensgitinat first-year students felt secure in

meeting the challenges of new classmates, sulgadtseachers.

The school has developed a very clear system afrdigry attendance and monitoring
students’ punctuality. Following morning registaatifollow-up phone calls are placed to
parents to ensure that all absences are apprdprateounted for and issues regarding
punctuality are addressed. This is a commendalskersyas it ensures that detailed records
are maintained and that the required returns toN&tonal Educational Welfare Board
(NEWB) are complete and accurate. Records of stadattendance and punctuality are
also included in reports to parents.

The school's Code of Behaviour is an exemplary dwnt. Its primary purpose is to
empower students to develop positive patterns baweur and a clear rationale is given
for each of the school’s rules. The language and td the document is such that it clearly
illustrates how each member of the school commurity display positive behaviours to
ensure adherence to the established code. Breatki®es code of behaviour are dealt with
through a clear system of referral. Records inditahat most disciplinary incidents were
at very low levels, which are dealt with by the jegb teacher. All incidents are recorded
and clear sanctions are imposed for repeat offefitesse are clear procedures in place to
deal with suspensions or expulsions. All teachesplayed a strong awareness of the
discipline system and of their role in dealing wittcidents. The school operates a
discipline committee, which is composed of the deparincipal, cycle co-ordinator and
form tutor and assembles when a serious or peamnsisféender warrants a hearing. The
offending student attends this meeting and is alggported by his form teacher. This
system is highly commendable as it endeavours dsore with students to bring about
behaviour modification rather than the immediatpligation of more punitive measures. A
prefect system operates in sixth year, where stadeho feel they can display all the
attributes of a leader can apply to become a prefdwese students are provided with
training and endeavour to uphold the school’s Gifd&ehaviour by actively demonstrating
the exemplary standards required. This good peditsures that younger students have
role models with whom they can identify.

Daily observations of students’ behaviour throughthe week of the evaluation, in
addition to subject inspectors’ reports from claesn observations, indicated that students
were mature, respectful and orderly throughoustieol.

There is an active parent teacher association (RTA)e school, which is reported to be
among the oldest PTAs in the state. Sandford PakiReets approximately six times per
year. The PTA is a member of the National Assoaatif Compass, which is a constituent
body of the National Parents Council (post-primaBix members, who represent a parent
from each year group, are elected at the annu@rgkmeeting. The principal and a teacher
representative are also members of the committee rdle of the PTA is to promote good
relations and a sense of community within SandRatk. It fulfils this role mainly through
the organisation of regular social events and tismugh its involvement in fundraising. It
also plays an active role in supporting the orgatioa of the many activities of the school,



such as the school play. Furthermore, the PTA e bnvolved in organising guest

speakers to address parents on issues relatedleseents, which is highly commendable.
The association is actively involved in the reviel@yelopment and ratification of relevant

school policies. Parents felt very well informedldamiliar with all aspects of the school’s

structures and procedures. They highly praisecbsemanagement and the professionalism
of the teachers and strongly endorsed the pastaral support, guidance and quality of
education provided by the school.

Communications with parents is of a very high gyah the school. Parents are regularly
informed about school activities and the progresstodents through regular principal

newsletters, as well as assessment and achieveepents. The student journal is also used
as a channel of communication with parents. Th@dactvebsite highlights the ethos and

history of the school, its staff, facilities anderadar of events. It is commendable that the
school recognises the value of its website andspiaimvest in its further development.

Many links have been established with the wider momity and outside agencies. These
links support school activities and programmes alsd assist in the guidance of students
from school to work or to further or higher eduoati The school embarks on regular joint
ventures with a neighbouring school, such as sclgals and educational tours.
Arrangements with local sports providers ensuré #hadents have access to additional
training and competition facilities. Links to unig@y programmes provide students with
valuable learning experiences. Other external dgerage often availed of by the school to
support students with particular educational ospeal needs. It is commendable that the
school runs a voluntary community care work programin Transition Year, where
students visit members of the nearby communitydesdial homes for senior citizens.

There is a highly commendable culture of self eatdun and review in the school. Review

and self evaluation are in evidence throughoutsiistems in place for the management of
the curriculum, the organisation of the timetalitee care for students and support of
students with special educational needs and fattiigeng the professional development

needs of the staff. Recent initiatives that looKeairning, differentiation and assessment
also provide evidence of this reflective practitke school conducts a thorough evaluation
of all examination results, particularly the perf@ance of students in the state exams,
which are then reported to the board, staff anémiar Furthermore, the culture of review
and evaluation was evident in the process of schimslelopment planning and the

prioritising of the school’'s needs in this regaftiis culture is welcomed and encouraged
as it indicates the level of reflection, commitmemd professionalism to all activities

undertaken by the school.

Overall the school is well managed, with very gataictures and procedures in place to
ensure that the school is an effective learningroanity. Students are well supported in
their journey towards mature, active and well-edetecitizenship in keeping with the
aspirations of Alfred Le Peton.

1.4 Management of resources

In addition to the allocation of teachers receifen the Department of Education and
Science, the board employs approximately eight @hiohe teacher equivalents (WTE),
and is responsible for the contracts and paymeatiditional support staff. Employment of
additional teaching staff by the board resultoindr student-teacher ratios in most classes.
This situation ensures that teachers can morelye&dipond to individual students’ needs
and also ensures that the school can offer a becoadculum. Many members of the
teaching staff have pursued further post-graduatalifecations. Senior management
ensures that teachers are appropriately deployaatding to their qualifications and skills.



The professionalism of teachers and their genuitexest in the education and welfare of
their students is seen by senior management apivbéal aspect in the success of the
school. There is an evident commitment and betiefantinuing professional development
(CPD), with the board and senior management fullypsrtive of teachers’ attendance at
relevant in-service and courses. It is clear thabhyrteachers are engaging in professional
development which is highly commended, as this robs their teaching methods and
assists them in keeping pace with curricular anthisys changeThe school has also
organised external experts to provide appropriateservice training during staff
development days or at staff meetings. It is condable that teachers are given the
opportunity to present to their colleagues on aoéalseir work at staff meetings. Examples
of this good practice include presentations on ifipdearning disabilities, use of smart-
board technology and an LDS middle management graje learning styles. The board
also supports the membership of subject departmentbeir subject associations. The
board and senior management are to be commendétefealue placed on CPD.

The outdoor facilities of the school include a maghitch and an Astroturf pitch. The
Astroturf pitch has recently been extended, whiak hesulted in an improved uptake of
extra-curricular sports as students can now traircampus. The building and facilities
have recently undergone major expansion and reioovads part of a four phase
development project. All of these facilities arelwmaintained and contain up-to-date
technology to support the work of the school.

The school is now at the final phase of its curexelopment programme and aims to
replace its old general purpose hall with a newlia@@n standard facility. This will host
the Physical Education programme as well as schuoehts. An extensive fund-raising
campaign has been underway since the commenceffritet groject and great credit is due
to all involved for their foresight and commitmeot ensuring the quality of educational
provision at Sandford Park.

The good condition of the school facilities inclugliclassrooms, sports facilities, car park
and grounds bear testimony to the hard work ofntiaéntenance and cleaning staff and
their commitment to the school ensures that SaddRark functions as a high quality
educational environment.

Teachers are mostly located in their own base rparhich facilitates the storage, access
and display of resources and materials relevarthéo subject areas. Teachers have put
great efforts into developing their rooms and digplg student-generated work and

subject-relevant material to assist students idystg their subjects.

Considerable investment has been made in the povid high-specification information
and communications technology (ICT) facilities lire tschool. There is clear recognition of
the role of ICT in supporting the learning procasd the school is striving to position itself
to take advantage of this medium. There is one caéeli computer laboratory and
computers are available in most classrooms. Intiatdicomputers and peripherals are
available in the teachers’ resource room and tirary to support teachers and students in
their work. The library is an excellent facility hieh is staffed by a full-time librarian and
is stocked with books and reference materials @ogex wide range of topics. The school
is broadband enabled and all classrooms have atx#ss school’s network and the World
Wide Web. Several classrooms have recently bededfiwith integrated smart-board
technology. This is highly commendable as this netbgy provides teachers and students
with the tools to access electronic resources.



An appropriate policy has been developed for theepimble usage of the school's ICT
facilities. A dedicated ICT department in the sdhemsure that the school’'s hardware and
software meets the needs of teachers and theerdtud

The board ensures that there is a nominated haatthsafety officer who is charged with
overseeing the implementation of the school’s heafid safety policy. There is a very
detailed and comprehensive health and safety stateteveloped for the school. Each area
in the school is regularly audited by a membereasfiar management and the staff health
and safety representative. The detail and presentat this audit is exemplary and clearly
shows the efforts that have been made to ensuralthasks are identified and dealt with
expediently. Concern was raised during the coufsleecevaluation regarding the safety of
the locker room facilities as they can become qulitéered and open to unruly conduct. A
closed-circuit television system has been fittethese areas to monitor student safety and
they are also targeted as part of the supervisister. Whilst these measures have been
somewhat effective, a review of their operation wstiotake place to address these
legitimate concerns, with a view to establishing thest-fit model for the school. This
review should include the students’ council who mpkay a pivotal role in any new system.

2. QUALITY OF SCHOOL PLANNING
2.1 The schoaol plan

Whole-school planning is well established in Sandifdark and an exemplary school plan
has been developed. Senior management has takmnsdslity for the co-ordination of
the planning process to date. However, a designaatst holder has recently been given
responsibility for the continued development of ginecess. The planning process has been
informed by the instruments and guidelines providgdhe SDPI and all members of the
school community are appropriately engaged in tioegss, which is good practice and is
commended.

The current planning priorities are guided by tlreation of the board of governors and
also a survey of staff undertaken by the principalwell as the major structural plans for
the school, several areas for development werdifiehincluding the need to review and
implement policies required by legislation as wagl the further development of subject
department planning. The planning process invalliesstablishment of small task groups
to review existing policies or address issues teqtire the development of a new policy.
These task groups may consist of members of thedbafagovernors, staff and parent
representatives. In addition, staff meetings oftmolve small-group discussion and review
of policy issues. Arising from the process, poladgcuments are drafted for consultation,
which takes place with staff groups, the PTA aredlibard of governors. In some cases, the
students’ council is included in the consultativedgess. Final drafts of policies and
procedures are then agreed by the relevant paremedsratified by the board. This
consultative process is highly commendable and imé with recommended best practice.

The result of this process is a comprehensive aetl structured school plan. The
permanent section of the school plan includes &@rsent of the mission and aims of the
school, a brief history and background of the sthemxd an outline of the school’s
curriculum, structures and resources. All requipeticy documents have been developed
and adopted. The admissions policy clearly sets tbaet procedures for enrolment.
However, the tone of the admissions policy runsnteuto the inclusive ethos, care for
students and aims set out in the policy on speciatational needs and evident throughout
the school. In addition, the admissions policyestathat the school provides a Transition
Year programme, however it does not clearly spetifi this is a compulsory programme
for all students. It is recommended that the adonisspolicy be revisited and revised to
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reflect the inclusive practice and caring ethogsh& school to clearly indicate that the
Transition Year programme is compulsory and toudela statement highlighting the right
of parents, or students over the age of eighteemppeal the decision of the board of
governors to refuse admission under section 2BeoEducation Act 1998.

Confirmation was provided that, in compliance wiBtost-primary Circulars M45/05
and 0062/2006, the board of governors has formaltiopted the Child Protection
Guidelines for Post-primary Schools (Department of Education and Science, September
2004). Confirmation was also provided that thesiédgbrotection procedures have been
brought to the attention of management, schoolf ataf parents; that a copy of the
procedures has been provided to all staff (inclgdith new staff); and that management has
ensured that all staff are familiar with the praooes to be followed. A designated liaison
person (DLP) and a deputy DLP have been appointeltheé with the requirements of
the guidelines.

Curricular planning meetings at subject departn@rel take place regularly as part of the
planning process. It is highly commendable thatagament has endeavoured to provide a
common period on subject teachers’ timetables tilittte the process of collaborative
planning. It was reported that these weekly mestiage a valuable resource and fully
utilised for the purpose of planning.

The system of policy review is commendable. Theeecdear timeframes in place for the
review and evaluation of the many aspects of tHealcplan. It is clear that school
planning is viewed as an ongoing process of devedoyp, implementation and review. A
rubric has been developed to monitor policy develent, ratification and implementation
and also to establish a timeframe for review. This well organised system that provides a
clear framework to focus planning priorities inte tfuture.

Management is very aware of the challenges andrappties facing the school in the near
future. These economic, social and curricular emgles are reflected upon and inform the
direction of future school planning. The future rplang priorities address the ongoing
structural developments, administration tasks, euppfor students and curricular
developments. The development of a critical inca#epolicy, the appointment and support
of a new SPHE and Relationships and Sexuality BthrcdRSE) co-ordinator, upgrading
the school website and the further developmenth@fstudents’ council are among the very
significant priorities listed for development féretcurrent year.

The board, senior management and teachers are lbigbly commended for their very
effective engagement in the whole school plannioggss.

3.  QUALITY OF CURRICULUM PROVISION
3.1 Curriculum planning and organisation

The school day in Sandford Park begins with a freute registration period taking place
with the form tutor. The school provides twentykigours tuition time in accordance with
circular M29/95, and the school also fulfils itslightions in respect of the number of
teaching days in the school calendar.

The deployment of teachers on the timetable isrésponsibility of the principal, as
appropriate. The construction of the timetable igghly commended. Core subjects are
timetabled daily in accordance with best practicé eoncurrency is provided from second
year onwards for some core subjects to allow fadesit mobility. All aspects of the
distribution of subjects across the timetable wetearly rationalised against the
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complexities of the issues involved, which onceiragbustrates the reflective nature of the
school.

The school offers the Junior Certificate, the Titams Year and the Leaving Certificate

programmes. There is a strong academic traditiothénschool and there is a desire to
ensure that all students reach their maximum pialeffihe school succeeds in providing a
broad and balanced curriculum which meets the nekis students. Very strong subject
departments have developed within the school aacctmmitment to modern languages,
business, science, humanities and the creativésarighly commendable.

Classes are organised into mixed-ability settingd the school's commitment to this

practice is commended as it is seen as a progeessitt beneficial arrangement for all

students. First-year students are provided withoibygortunity to study all of the subjects

on offer including the option subjects Art, BusiseMusic and Spanish. Art, Drama and
Information Technology are offered as a three-waygmmme, with first-year students

spending approximately ten weeks studying eachestib] he arrangements for first-year
students are highly commendable as all studentdbwifamiliar with each of the subjects,

which place them in an advantageous position toemaak informed choice about their

subject preferences. At the end of first year, estisl select their preferred option subjects
and choose between Music or Spanish and eitheprABusiness. Latin is offered as an

additional subject for second and third-year sttsland is provided outside of the regular
school day.

The TY programme is compulsory in the school. Thegmmmme offers a diverse and
innovative curriculum that succeeds in providing the personal, social, recreational,
vocational and academic development of the studdntsaddition to their scheduled
programme, TY students participate in a wide raofgeo-curricular and extra-curricular
activities, including work experience. The TY pragmme is well planned and organised
and makes a very positive contribution to life en8ford Park. Representatives of both the
PTA and students’ council were very high in theaipe for the quality of the programme.

All core subjects are timetabled concurrently faaling Certificate students, with three
classes per year group being provided for Mathglifim and French. This results in
reduced class sizes and enhances the attentiorseemtgnt may receive from his teacher. A
best-fit model is used to try and ensure that taltlents receive their preferred subject
options. The guidance counsellor and senior manageraview the option subject choices
and then decide on the appropriate class groupdeBt choice is accommodated insofar as
possible within the limitations of the resourcesailable and satisfaction with the
arrangements to date is reported to be very higle. School also facilitates students who
may wish to continue to study Japanese or Rusdian &Y as a Leaving Certificate
subject. These additional arrangements to meetntderls of the students are highly
commended.

Curriculum review is an on-going process in the osthwith subject provision,
arrangements for student choice, levels and at&ihforming the basis for much of the
discussion. Spanish has been introduced to thé&elum recently in response to requests
from parents. In addition, the school has madeidersble progress in providing curricular
Physical Education for junior cycle and TY studekit#hilst sport and physical activity play
a large role in the school, it is regrettable the&ving Certificate students do not receive
any timetabled Physical Education. It is recommendtigat the school reflect on its
provision as part of the next curriculum review amdrk towards providing Physical
Education for all students, in line with the recoemdations of the Department of
Education and Science, Rules & Programmes for SkizegrSchools.
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3.2 Arrangements for students’ choice of subjects andrpgrammes

Clear and effective procedures are in place torengat students are well informed about
the programmes and curriculum provided by the schocoming first years and their

parents attend an induction evening in May andpaogided with information about the

curriculum and practices of the school. Guidancepisvided to third-year students

regarding their subject levels for the Junior Giedie exams. In addition, an information
evening outlining the TY programme is held in Agai third years and their parents.

An exemplary guidance and support programme isigeolvduring Transition Year, which

ensures that students and parents are fully inforofethe implications of the subject

selection process for the Leaving Certificate paogme on future career opportunities.
This support includes a module on personal devetoprwhere students complete two
career interest inventories, aptitude testingnd#ece at a “careers fair”, work experience
and an information evening with parents. Both psreand members of the students’
council were extremely positive in relation to ttege of choices available and to the
quality of communication and information made aaflié to inform these choices. The
work of the school in this regard is highly commedd

3.3 Co-curricular and extra-curricular provision

The breadth and diversity of co-curricular and @&xurricular activities provided by
Sandford Park is highly impressive and is one efdreat strengths of the school. Subject
departments endeavour to extend learning beyondcldmsroom and engage students
through involvement in projects, competitions ardueational tours. Among the co-
curricular programmes available are a Science cliily, mini-company, digital
photography, a drama and film club as well as thleating club both in English and in
Irish. Trips to art galleries, ecology and geogsafibld trips, historical and architectural
tours, visits to theatres and outdoor educatioiresras well as health promotion initiatives
and modern languages days are among the rangdef ab-curricular activities that are
organised by the school. Students in Sandford Blsdk run several fundraising events to
support worthy causes and contribute generoudlyce and international charities. A vast
amount of energy, enthusiasm and support is giyestidents in all of these areas and is
highly commended.

Music plays a central role in the life of the schdbhe school has a long tradition of
excellence and performance in both choral and stchlemusic. A recent initiative saw the
establishment of a “Battle of the Bands” competitizvhich along with the school play, has
now become established as part of the social cafendl the school and the local
community. This is an exemplary initiative that qdements students’ learning, harnesses
their creativity and develops their confidence tigio performing.

The school has experienced much success in a @ngempetitions. These include the
Young Scientist and Technology, Student Enterpasel Feis Ceoil Chamber Choir
competitions as well as the Maths Olympiad. Dutimg time of the evaluation, the school
had reached the All-Ireland semi-final of the ser@el Linn debates. The school ranks as
one of the most consistent high performing teamghia debating circuit with strong
performances in national competitions such as thiec€n and Mental Health debates. In
addition, the school participates in the Model paan Council and Model United Nations.
All of these endeavours promote the skills of caiithinking and are of immense
educational value.

Educational tours are organised to complement ahdree students learning and this year
the school is planning a trip to Italy. The schbak a strong relationship with another
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school and organises several collaborative venturdsoth music and drama. This year
choir students from both schools plan to visit Wiagton D.C. USA, to perform in several
venues.

Sport and physical activity play a significant ratethe life of the school and photographs
of past and present teams and individuals that heggwesented the school are prominently
displayed throughout the school. The sports pralidelude rugby, hockey, cricket, Gaelic
football, badminton and tennis. The achievementshef school across most of these
activities are to a very high standard, with pastents having gone on to represent their
province and country. In addition a “keep-fit” cda®r students is run twice per week by a
member of staff. This is commendable practice an#ures that all students have regular
opportunities to participate in some physical agtivwhether it is at a competitive or
recreational level, team-based or individual. Arspoommittee has been established by the
school and is composed of board, staff, parentstudient representatives. This committee
has produced a draft sports policy that aims torave the participation levels, provision
and coaching provided. The pursuit of quality psaai to further enhance performance
and enjoyment is highly commendable.

Clear guidelines and procedures have been devekopedsure that all co-curricular and
extra-curricular activities follow best practicehd school operates a very clear policy to
maximise students’ tuition time and organises mafiythe co-curricular and extra-
curricular activities after-school, on Wednesdagrafoons or on Saturday mornings. It was
reported that practically all of the students anlved in some activity and many students
are involved in several. This is a great testanberthe school as involvement across the
range of activities provided ensures that studdetglop in a holistic manner, as is the
philosophy of the school.

As the school has such a wonderful array of a@wiand programmes in place which are
excellently organised and run, it is recommended tonsideration be given to applying
for the environmental “Green Flag” award as wellthe “Health Promoting School”
initiative.

4.  QUALITY OF LEARNING AND TEACHING IN SUBJECTS
4.1 Planning and preparation

Subject departments have traditionally been a gtfe@ature of the school and subject
department planning is ongoing within the conteéxsahool development planning. In the
subjects and programme evaluated, co-ordinatorsnapace, written plans have been
drawn up and regular meetings of the teaching team#eld. This is commended as good
practice. The facilitation of good planning praesicthrough the timetabling of subject
department meetings is especially commended.

The Transition Year co-ordinator holds the postpodgramme co-ordinator within the
school and the duties attached to this post angedaout very effectively. Subject co-
ordination is undertaken on a voluntary basis witkéch subject area, and the established
practice has been that the role is undertaken byldhgest-serving teacher. During the
evaluation, inspectors noted and commended the domemt of the subject co-ordinators
to the development of their subject areas, and theik has ensured a firm foundation for
subject planning. However, the rotation of the coiwator role should now be considered,
as it would give all teachers an additional levelpoofessional experience, and would
promote a sense of collective ownership of, angaesibility for the process of subject
department planning.
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The written plans presented during the evaluatienewdetailed and specific, setting out
course content with a commendable emphasis ors skiielopment and methodologies,
and outlining procedures in relation to assessmedprd-keeping and reporting. In
general, year plans are adhered to, although thexgpropriate flexibility where the needs
of a particular class group require a differentrapph or sequence. However, some aspects
of the TY plan require review in order to ensurattthe planned programme accurately
reflects the taught programme. Subject departmemisild use a common template and
work collaboratively in drawing up TY plans. It iscommended that they refer to the
Department’s booklet\writing the Transition Year Programme and also consult the TY
area of the Second Level Support Service web wite(slss.id.

A growing emphasis on collaboration and a collectpproach to subject development in
the school was noted and commended. Practiceotogbe the sharing of expertise were
observed in the course of the evaluation, includingetings between teachers with
previous experience of teaching specific coursgaraegrammes and teachers new to these
areas. This is highly commended and could sengeraedel for the dissemination of good
teaching and learning practices.

A high level of individual planning and preparatisras evident in most of the lessons
observed and in the individual plans made availdblehe inspectors. Preparation of
lessons was for the most part very thorough, afthan the case of practical work planned,
it is prudent practice to ensure that all prepamatvith implications for safety has been
completed prior to the lesson.

4.2 Learning and teaching

The learning environment for students was chanstiElly supportive and affirming, and
students were generally highly engaged and enjotfieg work. In most cases, lessons
observed were well paced and well structured. Glodds were established with prior
learning, and the necessary groundwork for newnlegrwas managed effectively, for
example through pre-reading exercises and cletmugi®ns. Best practice was observed
where the purpose of the lesson was shared wittests: at the outset, so that all students
had a sense of what they should be able to dodwrtd of the lesson. An increased focus
on planning and stating the desired learning oueris recommended, and it is
particularly important with a mixed-ability class ¢stablish the purpose of the lesson at the
beginning.

Active learning methods were employed in a numtb¢h® lessons observed. For example,
an investigative approach was taken where apptepnahe science subjects, and students
were able to experience in a concrete way the ndistn between narrative and
chronological sequence in an English lesson. Theofiactive and patrticipative approaches
is to be encouraged, and subject departments shgalte a particular emphasis on
extending active learning methods such as taskdbl@sening and group work, bearing in
mind the range of learning styles to be found i elass group.

Good links were made between lesson topics andlifeasituations. In this regard, the
presence of authentic materials in the modern laggwelassroom was noted with approval,
and the greatest possible use of the target laegsagcommended.

Some good practices to facilitate differentiatesrhéng were noted and commended by the
inspectors, including the use of differentiatedotgses and assessments in the science
classroom and the self-directed approach to theog&an Computer Driving Licence
(ECDL) programme for Transition Year students. Vgherlass discussion is the
predominant methodology, there is a danger that ksle students may have some
difficulty in following the discourse. It is themfe recommended that strategies such as

15



‘think, pair, share’ be regularly used, so thathesttident has an opportunity to engage with
the topic and articulate a response to it priartg whole-class discussion.

Teaching and learning resources were well chosencarefully prepared. Of particular
note was the integration of ICT into classroom\atsti This was observed to motivate
students and to hold their attention, and was ofiquéar benefit to visual learners as a
means of engagement and reinforcement. ICT alemdgt the range of reference made by
teachers during class discussion and studentsdirected towards useful online resources,
thus promoting the concept of independent learn@igen the commitment of the school
management to extending the very good ICT facdliteevailable, the familiarity and
expertise with ICT demonstrated by many of the haar staff could be usefully shared
with colleagues, in keeping with the very good ullisk practices which the school has
initiated in-house.

Interactions between students and teachers weraathestically friendly, reflecting the
fact that the school is a close-knit communityud@ints were confident in expressing views
and in asking questions or requesting help, ancht¥a were encouraging and supportive,
while also challenging students where necessargreltvas a worthy emphasis on the
development of higher-order skills of analysis grajement, and teachers’ expectations in
relation to students’ engagement and competence appropriately high. Classroom
management was generally effective, and studetdsaicted very well with each other in
class discussion and activity.

4.3 Assessment

A very good level and variety of assessment prestare in place in the school. In all the
areas evaluated a commendable emphasis was placéorative assessment, so that
students received detailed and constructive feédbacdheir work, affirming its strengths
and pointing out ways of improving it. This is exgary practice.

Questioning and observation of students’ partidgpatvere used to monitor students’
progress and teachers regularly gave assistanae wheessary. Homework was regularly
assigned and there was a strong emphasis on impemtein both the oral and written
feedback given to students. Homework assignments aenstructive and appropriate, and
best practice was seen where they were given id tjowe so that they could be discussed
and explained in class. Differentiation of clasdwand homework tasks was observed in a
number of cases and is commended. Self-assesssnamtimtegral part of TY practices; to
complement this, it is recommended that a portfoiterview form part of students’ end-
of-year assessment.

Summative assessment forms part of subject depatrplenning. Class tests to consolidate
and assess learning are set regularly. Formal hexgminations are held twice yearly, and
the criteria of assessment are shared with studerttsat the tests help them to develop the
necessary skills. In most cases, the modes ofsamses$ used tested the full range of skills
and competences: for example, oral, aural andearigkills in modern languages. It is
recommended that students be given credit for &boy and fieldwork tasks and task
reports completed.

5. QUALITY OF SUPPORT FOR STUDENTS
5.1 Inclusion of students with additional educational reds

The arrangements and supports for gifted studentshose with specific learning
difficulties, are highly commended. The school daseloped policies on admissions and
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participation of students with special educatiame¢ds (SEN), which have been discussed
earlier in this report. A comprehensive programmaiplace for identifying students with
SEN and for allocating appropriate support to theseents. All students are assessed as
part of the enrolment process, which takes the fofretandardised tests and a review of
any psychological reports received. Additionallybject teachers may also identify
students who have difficulties with particular aggeof their learning and refer these
students to the learning support department.

The school has established appropriate links vhth Ibcal Special Educational Needs
Organiser (SENO) to support its work. Support flardents with SEN is organised by a
dedicated and committed core learning support t@amare all qualified in this area. The

core team is highly committed to continuous pratess development and has pursued
additional qualifications to enhance its knowledgel skills in this area. The school has a
current allocation of 0.5 WTE for remedial provisj@.39 WTE for special needs and there
is also a full-time special needs assistant (SNWJcated to the school. Support for

students with SEN is underpinned by a school palieyument that focuses on valuing the
unigueness, diversity and dignity of each studins. the belief and practice of the school

to ensure that each student receives the oppaesimiecessary to fulfil his academic and
social potential.

A good knowledge of students’ backgrounds, abdlited needs, together with some good
use of differentiated practice and co-operativenieg strategies ensures that students are
well supported in their learning. Support for studeis facilitated by the concurrent
timetabling of core subjects, which allows for ttreation of an additional class in some
cases, and also allows class groups to follow wiffelevels in these subjects. Students
with SEN are withdrawn from Gaeilge, if they have exemption, which is organised
following consultation with parents and teachetse Thodel of support provided including
individual, small-group and in-class support islime with current best practice. The in-
class support, which may include team-teachingf igreat benefit to all students and the
subject teacher, and the further development efstiategy is to be encouraged. Individual
Education Plans (IEP) have been developed for stades appropriate and the learning
support team maintains regular contact with eadijestiteacher, which is good practice.
The organisation and administration of these suppare highly effective and
professionally delivered.

Regular meetings of the core team take place, fwthally and informally, to review
students’ progress and to reflect on the strategsesl to support students. Reports on
students’ progress are sent to parents at requlenvals. The commitment of the learning
support team has facilitated a whole-school appréache inclusion of students with SEN.
Presentations have been made at whole-staff meetméamiliarise all teachers with the
possible range of learning disabilities and the tnsoscessful approaches to ensuring that
students with these additional needs are fullyidet! in the learning process. Management
and members of the learning support team are tohighly commended for their
commitment to and on-going development of this \&@gpificant aspect of the educational
provision in the school.

Students who display interests and talents in arbhjest area are afforded additional
opportunities to develop these talents fully. Ma¢hhis good work takes place as part of
the co-curricular programmes. Appropriate suppdréve been facilitated for gifted

students including access to summer courses alriiie Centre for Talented Youth in

Dublin City University. In addition, the school flates a music programme, where
students wishing to attain formal musical awards accommodated within the school.
Consideration should be given, within the framewoflspecial educational needs, to the
inclusion of an overall policy for gifted students.
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The school is a multi-cultural and inclusive schti@t embraces and celebrates diversity.
Many school policies refer to the respect for theiity of traditions and backgrounds of
its students and their families.

5.2 Guidance and student support in the whole-school otext

The school has an allocation of eleven hours exegfor the purpose of guidance and
counselling. These hours are being used efficieatlgt effectively.The school has one

qualified guidance counsellor, who plays an integat in many aspects of school life
including pastoral care, curriculum and supportdinidents. A dedicated office is used for
the purpose of individual guidance and counsebing is fully equipped with the necessary
resources to fully support the work of the guidaocaensellor.

The guidance counsellor has conducted a survell tdeechers to determine the extent to
which each subject department provides some forguimfance. This may take the form of
identifying possible options arising from studyitige subject such as access to further and
third-level education or career prospects linkedthite subject. Additionally, SPHE is
timetabled for all students and important topios emvered such as homework and study
skills, decision making, bullying and friendshiphélfe was clear evidence that all teachers
take responsibility to implement supports and pedicn each of the relevant areas. In this
way a whole school approach has been adopted tgultance programme, which is
highly commendable.

An exemplary whole-school guidance and student adipplan ensures students are
provided with appropriate educational, vocationad @ersonal guidance. There is a good
balance between the time allocated for guidance emanhselling. The programme

documentation shows guidance activities for all rygaoups and programmes with

appropriate inputs in all cases. The programmee&l supported by senior management
and the board. Various policies have been develapédratified that are directly relevant

to the school’'s guidance services such as substaseeRSE, SPHE, anti-bullying and

pastoral care. Student supports include supengsatly, the buddy system for incoming

students as well as positive approaches to stumsraviour.

The guidance counsellor plays an integral rolehi@ induction of incoming first-years
through the administration of standardised testsf bne-to-one sessions with each student
and assistance with subject choices at the enldeojear. TY students are timetabled for a
personal development module. All TY students aferdéd the opportunity to engage in a
series of Career Interest Inventories and Difféabitptitude Tests (DATS). The results of
these tests are discussed individually to helpestisdreflect on their preferred career
direction. Guidance is timetabled for fifth-yeamd¢nts to help them with their educational
and vocational decision making. One-to-one guidamaées place at sixth-year to help
students in all aspects of their preparation fag tteaving Certificate exams, CAO
applications, further education or career placemBatents of present and past students
were particularly complimentary of this work andoggoractice.

The guidance counsellor plays an integral rolehm discipline and pastoral care work of
the school. An appointment system is in place tsusmn that referrals to the guidance
counsellor are well structured. Suitable links hagen established with a range of external
professional services.

The students’ council is in existence in the schsimte 1998. It is appropriately constituted
and is representative of all form groups in theosthThe students’ council meets regularly
and acts as an important conduit of communicatimte/een the general student body and
senior management. Members of the students’ coumere very positive about their
teachers and opportunities provided for them bysttt@ol. The activities of the students’
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council include a campaign to highlight the dang#rsullying and fundraising for a range
of worthy charities. At present the students’ coluiscinvolved in the very important task
of developing a school motto that reflects the stbbd Sandford Park. This involves a
whole-school collaborative effort and one thatshedents’ council has fully embraced and
is leading with enthusiasm. It is senior managetsentention to attend in-service for
student councils and it is recommended that thehtrawith responsibility for the council
also attend. The present council has not receimgdraining and this is an area that should
be addressed for incoming councils at the beginointpe school year. A member of the
Citizenship Education Support Team has a spead#iitrto support the development of
student councils and further information can beawm&d on the Civic Social and Political
Education website www.cspe.slss.ie

A prefect system operates in the school wherebyfithyform boy may apply to become a
prefect. Students decide if they have the commitraad desire to become role models for
the other students in the school. This is commeedatactice as students are encouraged
to reflect on the attributes of leadership and-deltipline. Training is provided for those
students who wish to become prefects, which is gdsal practice.

An annual awards night is organised to recognisdesits’ achievements and to celebrate
the school’s success. This is recognised as ap@siyive and empowering evening, with a
guest speaker invited to address the school contynuni

The structures in place and the commitment of ralbived to support students in the
provision of high quality education in Sandford PPare highly commended.

6. SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER DEVELOP MENT
The following are the main strengths identifiedhie evaluation:

e Sandford Park School is an inclusive educationahroanity, which embraces
diversity and where all partners become involvedha many areas of school
activity and in promoting the values of the school.

* The board of governors discharges the functions dfoard of management in
accordance with the Education Act, 1998. It is elhaorking and committed body
and is actively engaged in the life of the school.

« The principal and deputy principal are an effectieadership team. Good
communication, collaboration and a shared vision tfee future of the school
characterise their roles.

* Post-holders form the in-school management team adinister their duties
effectively.

e Clear systems are in place for the effective mamage of students who were
respectful and cordial in all their interactionsdavhose conduct is informed by an
exemplary code of behaviour.

e All buildings and facilities are very well maintaid and there are excellent
resources, including ICT, available in the schoddupport teaching and learning.

e Teachers are appropriately deployed according ¢ir tualifications and skills.
There is a strong commitment and belief in contiguprofessional development
which is fully promoted and supported by the school

* New staff members are effectively inducted intoltfeeand ethos of the school.

e There is a good culture of self-evaluation andeile practice in the school.

¢ Whole-school planning is well established in theost and an exemplary school
plan has been developed. All members of the satmoimunity are appropriately
engaged in the planning process of developmenteimgntation and review.
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The school provides a broad and balanced currictlurmeet the needs of its
students.

Student involvement in co-curricular and extra-mudar activities is actively
fostered and the breadth and diversity of thesevitees is one of the great
strengths of the school.

A good sense of collegiality and co-operation wagdent in all subject
departments, who meet regularly and have produceghiehensive written plans.
There was a good standard of teaching and leawiisgrved in Sandford Park,
where students were actively engaged through aerasfgauthoritative and
innovative teaching methods.

Students were observed to be advancing well irr gtedies, were appropriately
challenged and are educated in a positive andraffir environment.

A highly committed and well qualified team catems Btudents with additional
educational needs. All students are encouraged@pubrted to reach their highest
attainable level.

There is an exemplary guidance programme in placthe school that ensures
students are provided with educational, vocatioaatl personal guidance if
required.

The pastoral care of students is exemplary anea®flthe supportive and caring
environment in which students are educated.

The school has an active and articulate studewishal which is appropriately
representative of the general student body.

There is a dynamic and proactive parent teachescididn, which makes a
valuable contribution towards supporting the schd@bmmunication with the
wider parent body is of a very high quality.

As a means of building on these strengths and tread areas for development, the
following key recommendations are made:

A review of the present structure of the board @fegnors should be considered,
with a view to enhancing the partnership model Whiaderpins the management
structures set out in the Education Act.

It is recommended that regular meetings betweent potders and senior
management take place to further develop the inedahanagement team.

It is recommended that time be given at some steftings for an open forum to
discuss identified items in a constructive and timtsfocused manner.

It is recommended that the admissions policy bésited and revised to reflect the
inclusive practice and caring ethos of the schowolclearly indicate that the
Transition Year programme is compulsory and toudela statement highlighting
the right of parents, or students over the agaghiteen, to appeal a decision of the
board of governors to refuse admission under se@%oof the Education Act 1998.
It is recommended that the timetable arrangememtsPhysical Education be
reviewed to provide access to the subject fortatlents in line with the DES Rules
and Programmes for Secondary Schools.

The rotation of the subject co-ordinator role skolbé considered and an agreed
system put in place for all subject departments.

Post-evaluation meetings were held with the staff board of governors when the draft
findings and recommendations of the evaluation yeesented and discussed.

7.

RELATED SUBJECT INSPECTION REPORTS

The following related Subject Inspection repores available:
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e Subject Inspection of English — 28 January 2008
e Subject Inspection of German — 21 January 2008
e Subject Inspection of Science and Biology— 24 JgnRa08
e Programme Inspection of Transition Year — 24 Jang@0n8

Published September 2008
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Appendix

SCHOOL RESPONSE TO THEREPORT

Submitted by the Board of Management

Area 1 Observations on the content of the inspdoh report

The Board of Governors of Sandford Park School, Ibuly welcomes the Whole School
Evaluation report. The WSE process was a very ipes#nd affirming experience for all
members of the Sandford community. The Board isy veleased that the report
acknowledges the provision of a very high quahtyround education to our students in a
caring and safe environment. The report identifiesunique features and strengths of the
school as well as the many good practices whict teahigh standards of teaching and
learning in the school. It highlighted our extemsaxtra and co-curricular programme.

The Board wishes to thank the Inspectorate forpfugessional and sensitive manner in
which the evaluation was conducted.

Area 2  Follow-up actions planned or undertaken sice the completion of the
inspection activity to implement the findings and ecommendations of the inspection

The Board of Governors of Sandford Park Schoobrmamitted to maintaining the status of

the school as a centre of excellence where allestisdare encouraged to fulfil their

potential. There is a strong track record of revawl development in the school. The WSE
report will be an important resource for the staord medium term planning for the school.
In addition, it will serve as a guide towards th@ategic development of the school.

The school has already taken steps to implemeninaber of the recommendations. The

Board of Governors is considering how to take upotecommendations made in the light
of the needs of the whole school and as part o§¢heol’s ongoing development.
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